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Abstract

Distinguished from the traditional forms of business, namely
proprietorship and partnership, a corporation emerged as a new
type of business organization in the middle of the nineteenth
century in American society, which accepted it only on
the understanding that the corporate managers should be
professionally well trained and socially beneficial (Khurana, 2010).
In order to prepare these new professionals, the business schools
came into being in America and elsewhere (Khurana, 2010).
However, corporate scandals and financial crises of the late 20th
and early 21st centuries posed a valid question about the originally
expected role of corporate managers and, in turn, their educators,
the business schools. This paper is an attempt to review the
post-scandal notion of a corporation and the role of the managers
propounded by Canals (2009) and others like Wilson (2004),
Mesure (2008), and Koch (2010). It is a qualitative research that
finds inadequacies with the existing scholarships and so
re-conceptualizes corporation from a holistic perspective. Within
that framework, it proposes that the business schools adopt
anumber of measures to prepare the corporate managers who
would efficiently serve the interests of the shareholders and, at the
same time, of other stakeholders equally including the society
as a whole.
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1. INTRODUCTION

source of that management. In other words,
the managerial people get their knowledge and skills

Society is a community of humans, which needs
various products and services to meet their daily
needs. The corporation is there to supply these
needs in exchange of money, which is, in other
words, called profit. To make the products and
provide services and to put them in the market for
sale, the corporation is in need of knowledgeable
and skilled management. Business school is the
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by studying at the business school. Thus, the
relationship between the corporation,
the management and the business school is very
much intimate.

However, a series of incidents like a capital
market crash, corporate scandals, financial crises
has marred the image of business schools. Hence,
scholars question their legitimacy in society and also
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challenge the teaching and research that is taking
place there (Canals, 2009). There are scholars who
accuse that the business schools are losing
government support and imposing higher fees on
students to defray their expenses. Some are
questioning their accreditation as well
(Holland, 2009; Whitaker, New, & Ireland, 2016;
Starkey & Tiratsoo, 2007). The business programs
are alleged to be not relevant to the real world.
As such, the managers are not sufficiently made
ready for global challenges (Atwater, Kannan, &
Stephens, 2008). The business schools need to
produce graduates who can serve various areas of
business instead of a few specific career subjects,
such as hedge funds, private equity, investment
banking, venture capital and consulting (Starkey, as
cited in Davies and Howard, 2009).

In fact, business schools are important for any
society because they produce business managers
who are the actual drivers for corporations. That is
why the above critiques should be taken seriously.
Today’s corporate scandals and financial crises are
due to the socially and morally unequipped
professional managers for whom the business
schools are liable in turn. This thesis necessitates
a review of the role of business schools. The present
paper is meant for this end.

The rest of this paper embarks on the
discourse in five sections. Section 2 reviews the
existing literature related to the chosen area of
research to trace the latest development of
knowledge. Section 3 presents the methodology that
has been adopted to conduct this research. Section 4
reveals the findings. Section 5 discusses measures to
improve the state of knowledge on the topic in hand.
Section 6 concludes the incumbent study.

2. LITERATURE REVIEW

2.1. Theoretical framework of business school as
a social institution

Khurana (2010) gives an excellent sketch of the
historical and theoretical background of corporate
business in America, the rise of management as
a profession and business schools as the educators
of that profession. He informs us that in the middle
of the nineteenth century corporations emerged as
anew form of a business organization engaged in
huge productivity compared to the traditional
proprietorship or partnership businesses. One of the
characteristics of this organization was that it was
led by professional managers who took their
position in between the owners and workers
administering all affairs from production to
distribution. In this way, they emerged as “visible
hands” (Chandler, 1977) of the market compared to
the traditional “invisible hands” under hitherto
simple production system as described by Adam
Smith in his The Wealth of Nations (1776). It was
an untraditional profession, which American society
could not easily accept. Therefore, the managers had
to legitimize themselves by proving their value
“as the natural leader of the emerging corporate
order” (Khurana, 2010, p. 54). This required them to
prove to society what they were doing. In other
words, society expected them to be professionally
well trained and socially beneficial (Khurana, 2010).
It was expected that once these two elements would
be there, they would likely to be recognized as a new
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profession - institutional entrepreneurs - who
worked for others (Khurana, 2010).

In order to obtain professional training and
social recognition, the exponents of this new
profession believed that education was the means to
prepare them (Khurana, 2010). Accordingly, the first
business school, Wharton, was established in 1881
at the University of Pennsylvania which was followed
by Dartmouth and Harvard Universities. These were
the earlier business schools in the American
universities whose aim was to “provide a setting for
the education of a new kind of manager who,
instilled with the sense of social obligation derived
from an elite background, would run corporations in
a way consistent with the broader interests of the
country” (Khurana, 2010, p. 58).

Thus, the philosophy of American business
schools was to produce socially responsible
managers. In other words, they should make
business leaders for the social good. This is further
underlined by an empirical study conducted in 1926
by Clinton Biddle of Harvard Business School.
The study asked the question of whether business
schools belonged to universities. The answer
received was that if the business schools created
merely technicians who made money alone, then
they should not have any place in the university.
On the other hand, if they created future business
leaders, that would justify their existence
(Nishizawa, n.d.). This answer is in line with the
original mission of the founders of American
universities: “instilling future elites with the
characters, values, knowledge, and skills that would
enable them to contribute to the common good”
(Nishizawa, n.d.). In the same way, Carnegie Report
presents this mission as a “social trusteeship,
producing a class of responsible gentlemen, and
a few gentlewomen, who would rule with a sense of
the overall social good from within whatever
professional sphere they were trained” (Estad,
Harney, & Thomas, 2014, p. 459).

Following American business schools, which
rose to 132 by 1930, other countries like Germany,
the UK and Japan introduced business education
within the university settings based on the same
theoretical goal. For example, in Japan in the
post-World War I era, the founders of business
schools emphasized educating the corporate
managers not “merely as businessmen”, rather as
“public men of the country” “working for the best
interests of society” since success or failure of
corporations depended upon them, which would
affect people’s lives (Nishizawa, n.d.).

Thus, as understood from the above, business
schools were established in America and elsewhere
to fulfill the demands of the society that their
products, i.e.,, corporate managers should render
social benefits side by side of maximization of
profits for the shareholders.

2.2. Questioning business school’s role in the post
corporate scandals and crises era

As mentioned already, a number of corporate
scandals took place in the late twentieth and early
twenty first centuries, albeit their root may be traced
as back as in the 17th century (““Tulipmania’
in 1637”, 2003). They evidenced the failure of
corporate managers in carrying out their
professional role including social responsibility
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despite the fact that society reposed its faith in
them. This, in turn, questioned the teaching and
research activities conducted at the business schools
(Canals, 2009). It is alleged that the business
programs are not appropriate for the real world as
aresult of which their graduates are not fit to take
challenges at national and international levels
(Atwater et al., 2008). Business schools lack critical
thinking being “stuck in something of a groove”
(Starkey & Tempest, 2009, p.576). They create
“critters with lopsided brains, icy hearts and
shrunken souls” (Stanford’s Harold Leavitt, as cited
in Globally Responsible Leadership Initiative, 2005,
p. 14). Their knowledge and skills in diversified
areas of business are not above critique either
(Starkey, as cited in Davies and Howard, 2009).
Business schools are accused of teaching only
quantitative management skills and techniques
(Hawawini, 2005). A critique is further made that
they are generating a huge amount of revenue. They
are earning both local and foreign currencies. The
UK, for example, earned $640 million from foreign
countries a year (Crainer & Dearlove, 1999). In this
way, “business education is big business and for
many, including business schools and their
professors, a lucrative business at that” (Pfeffer &
Fong, 2002, p. 78). Even the MBA program alone has
become an "industry" (Gaddis, as cited in Pfeffer and
Fong, 2002). Besides, there are scholars who accuse
that business schools are losing government support
and imposing higher fees on students to defray their
expenses. Some are questing the business school
accreditation (Holland, 2009; Whitaker et al., 2016;
Starkey & Tiratsoo, 2007).

2.3. Teaching about the corporation and corporate
managers’ role at the business school

Since corporate managers are the leaders of the
corporation, the business school should impart them
first an appropriate understanding of “corporation”
in line with the expectation of the society that has
experienced the ills of the corporate fiascos. In turn,
this will delineate the professional responsibilities of
the managers, which the business school should
teach them at the same time following certain
methods and perspectives. “Promoting such notions
and ideas will help business schools remake their
role in society” (Canals, 2009, p. 9).

To help the business school reframe the notion
of “corporation”, Canals (2009) defines it as
“an organization, made up of people who work
together for the purpose of producing goods and
services for customers, creating economic and social
value in the process as well as opportunities for
professional and personal development” (p.9).
In other words, a corporation is an assembly of
diverse people engaged at various levels of activities
directed towards the production and delivery of
goods and services. This is called the “process”
whose ultimate “result” or “outcome” is profits
(Canals, 2009). Profits are not the sole goal (but
a goal), which are an obvious outcome of good
professionalism of the people employed in the firm.
Those people’s main target may not be the
maximization of profits, rather doing good to
society. Thus, Canals (2009) emphasizes the
teaching and learning about this complex process of
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profit-making and the improvement of this process
and the people involved in it.

In his definition, Canals (2009) does not deny
profit maximization as a phenomenon. Rather he
underlines the social aspect of profit-making.
In other words, he advocates that the corporation
should work for societal interests and make a profit
in that process. However, this may be an ideal view
of the process of profit maximization by the
corporation. This may not be the reflection of what
happens in practice. In fact, it is the corporate
leadership that matters. The leadership engages the
people in the system of production and delivery of
goods and services. What is in their mind when the
leaders employ people? To maximize profits or to do
good to all stakeholders - employees, customers,
suppliers, creditors, regulators and the society as
a whole? It is definitely a profit. They work for profit
and make others work towards that goal. And there
is probably nothing wrong with that because the
corporation is a profit-making organization; it is not
a non-profit organization. Through profit-making,
the corporation contributes to the wealth creation of
the nation as well. Therefore, corporations should be
described as “what they do” (Mesure, 2008).

Besides, profit-seeking or making is not
unethical. It is the purpose for which the owners of
the firm establish it and engage executives to
materialize it. Profit has to be earned both for the
survival of the corporation and for carrying out its
obligations to the stakeholders. For example, if the
corporation does not earn profits, how can it fulfill
its obligations owed to the employees, creditors,
suppliers and other similar stakeholders? Wilson
(2004) highlights this truth through practical
corporate disclosures in that “the claim to be truly
responsive to stakeholders and not only
shareholders is quite superficial and will be
suppressed at the first hint of a threat to
profitability” (p. 23). As such, advocating that the
corporation should not aim for profit, rather social
good is a denial of truth. If the profit is not there,
“it (the corporation) will have to stop operating
when equity is spent” (Koch, 2010). Thus,
“profit-seeking is not only an expression of
self-interest or greed. It is a condition for continued
operation (of business)” (Koch, 2010).

However, as said above, Canals (2009) does not
reject the need for profits. He emphasizes serving
well all the stakeholders and the society as a whole
(“process”), which will earn the corporation profits
(“result”) in the end. This proposed perspective has
implications upon the business leaders including
primarily the CEO, board members and members of
the top management team who should make sure
that “the company they serve performs its basic
function in society” (Canals, 2009, p. 13).

The business leaders should be process-driven,
in which case result (profit) will follow. If they are
exclusively result-driven without any concern for
process, “crisis will follow” (Canals, 2009, p. 13).
As part of the process, the goods and services
should be well designed, prepared and delivered
efficiently so that customers are attracted, this will
create economic value. At the same time, the
employees should be given facilities and
encouragement to learn. As a whole, society’s needs
must be fulfilled (Canals, 2009). This will promote
the company’s name and earn profits at the same
time. In this way, the corporate managers should
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serve the interests of customers,
shareholders and society (Canals, 2009).

The service perspective just mentioned is
important both for the managers and the company.
This needs, however, patience and tenacious efforts
over many years. The board of directors should look
for long-term profit instead of short-term. So, if, for
the time being, the company does not make a profit,
they should not fire leaders like the CEO or reduce
their tenure. Rather they should allow them time so
that they can keep their consistent efforts up and
gain the ultimate result target (Canals, 2009).

The notion that leaders are servants deserves
special importance. Business leaders should, as
underlined above, take care of everyone affiliated
with the company. They should put every other
person’s interest at least at the same level. They
should not hanker after material gains alone. Like
a surgeon who does not work only for his/her fees,
rather he/she takes care of the patients’ health first,
a business leader should serve others at the
foremost (Canals, 2009).

As proposed above, business schools should
rethink both the notion of a corporation and the role
of the corporate managers. It is true that they are
not directly responsible for the traditional financial
view of the corporation and the opportunistic
perspective of the corporate managers. They are,
however, to blame for being too sluggish to propose
a more urgent and more inclusive alternative view
both of the corporation and their managers
(Canals, 2009).

employees,

3. METHODOLOGY

This is a qualitative research based on printed and
electronic materials. In order to reflect upon the
possible role of business schools in an era following
the huge corporate and financial failures, this
research considers it relevant to trace their historical
background and  theoretical = underpinnings.
The purpose of this approach is to determine
whether the schools have shifted from the original
rationale and purpose of their establishment as
anew discipline within the university settings of
the US and elsewhere. After this, the incumbent
research endeavors to discover what the business
schools do in reality. To this end, it reviews various
scholarly works that came up with the findings that
business schools are not functioning properly and
satisfactorily in line with their original purpose.

At the backdrop of the above findings, this
work further reviews literature on business schools’
reforms because it is the business schools where
“the foundations of the management profession
could be systematically learned and developed and
research could be conducted into management
problems and challenges” (Canals, 2009, p. 2). Since
they produce corporate managers, the literature
underscores the need for change in their
understanding of a corporation. A further review is
conducted of literature that calls for change in the
perspective and methods of the business schools’
teaching and delineate the role of business leaders
who can successfully serve the newly defined
corporation.

Then, follows a critical analysis of the research
done hitherto suggesting for reframing the business
schools’ notion of a corporation and the role of their
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leaders. It takes a combined approach from
a socio-economic perspective to define corporation
for the business schools to adopt for teaching their
graduates. In addition, it incorporates a new element
of socio-legal acceptability in the notion of
a corporation. For the acceptability purpose, it
briefly underscores the importance for the
corporation (represented by its managers) to abide
by the legal requirements and social norms in
producing goods, providing services and treating
the stakeholders.

After defining the corporation anew for
teaching purposes, this research proceeds to
examine the business schools’ possible approaches
to teaching of the graduates who will be leading the
corporations in the future. First of all, it compares
two different approaches to teaching business
leaders’ role in society - one advocating for priority
to shareholders over stakeholders while the other
propounding for equal treatment between them.
Second, it holds that the companies should give
equal importance to the interests of shareholders
and stakeholders. This will eventually enhance the
reputation of the corporation and earn it
a sustainable outcome (profit). Next, it briefly
compares the available teaching methods and
develops a new approach of holistic teaching with
aview to creating capable graduates who
understand not only business as a science, but also
as sociology. Last, recognizing the importance of
leadership studies emphasized by earlier research,
this paper has formulated an outline of the
curriculum from a liberal arts perspective.

4. RESULTS

4.1. Innovated concept of corporation for teaching
purpose

As noticed in Section 2, the founding spirit of
business schools was to make corporate
professionals who would work for the benefit of
society. Later, when huge corporate and financial
crises take place, it creates doubt about the schools’
role. Scholars put forward suggestions for them
(business schools) to impart the prospective
corporate professionals a reformed notion of
a corporation and the role of corporate leaders.
In his new definition, Canals (2009) emphasizes that
the corporation serve the stakeholders’ interests and
make profits in that process. Thus, he prioritizes
stakeholders’ interests over shareholders’. We may
call this societal approach to profit-making. On the
other hand, Wilson (2004), Mesure (2008) and Koch
(2010) stress the fact that the corporation should be
understood primarily in terms of its objective of
profit-making, which it actually does in the real
world. In other words, they give preference to
shareholders’ interests over stakeholders’. This may
be termed as the economic approach to
profit-making.

To us, both of the above approaches are equally
important. We agree that the corporation must earn
a profit, but not in an unrestrained manner.
The profit-making must be legally and socially
restrained. In other words, we would like to argue
that the profit must be legitimate, in other words,
legally and socially acceptable. By “legally acceptable
profit” we mean that the corporation must not
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engage itself in any business or in any act which is
not allowed by law and thereby it will operate
a business within the limits of the law. For example,
it must not do woman or child trafficking. And by
“socially acceptable profit” we believe that in making
a profit, the corporation must meet the norms,
standards and expectations of the society in which it
operates. In this way, our approach is friendly with
the business schools’ original objective, namely
earning profit with equal importance to the interests
of stakeholders and society as a whole. This is
a holistic approach to defining corporations. This
does not undermine or negate the economic reality
of corporate existence, which is the generation of
profit. Rather this perspective admits the truth of
the economic reality. And at the same time, it does
not grant corporations an unfettered license to make
a profit. It conditions this with legal and social
acceptability. It puts both economic and societal
approaches to profit-making on an equal footing.
One cannot be sacrificed at the cost of others. In this
way, our perspective is unique, which defines
a corporation as follows:

The corporation is an economic and social
institution established to make legitimate profits for
shareholders by producing and distributing goods,
and rendering services to customers and also, on
equal importance, to render benefits to all other
stakeholders and the society as a whole.

According to this definition, the corporation is
an economic organization as it is established to
make profits by way of producing and distributing
goods and rendering services to the customers who
are the members of the society in which it operates.
And it is a social institution because it serves the
interests of stakeholders and society as a whole in
the following manner.

First, customers’ interest comes in view
because profit will come over time if the customers
are happy. If profit is targeted alone, that will bring
a short-term gain. In the long run, this will not
sustain. Martin (2011) vividly shows this by
comparing American capitalism with the National
Football League, which managed for a long term by
“maximizing customer delight”. On the other hand,
American capitalism, notably the public corporations,
targeted a short-term shareholder delight at the cost
of the customers’ detriment (Orsagh, 2012).
Therefore, the corporation should supply the
customers with good products, which are beneficial
for society as a whole.

Second, the corporation must take care of the
interests of its employees. They are “the most
important asset or pillar” as the success of the
company depends on their mental, physical and
intellectual contributions (Canals, 2009). First of all,
employees’ dignity as humans should be recognized.
When an employee realizes that he/she is being
valued, he/she will be enthusiastic to work for the
corporation. At the same time, they should be given
necessary education, incentives for work and
a fearless or frank and friendly work environment
where they will be happy to put their energies and
capabilities together for the betterment of the
company, for the better production or services for
the customers. At the same time, they should be
ensured for their job security as well. For example,
the unwritten or partially written employment
contract may create in the employees’ minds lack of
confidence in the company, which, in turn, is likely
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to demotivate them to work for the company. That is
why it is important to have the terms and conditions
of the contract in writing and also to make sure that
employees understand them (Muir, 1986). Again,
there should not be any discriminatory treatment of
employees based on gender or race. The corporation
must take steps to remove such discrimination and
make the disadvantaged employees confident of
their equality with others through offering training
meant for their empowerment (such as
empowerment of the black), for their right and
dignity against harassment, etc. (Echiejile, 1994).
Furthermore, their economic needs must be met
(Canals, 2009). The economic needs may include
“housing, insurance, healthcare, schools, pensions
and mortgages” the fulfillment of which may make
the employees happy. And in return, happy
employees will contribute to the development of the
company. They “do not just reflect the brand, they
create it” and their “motivation and loyalty is
a driver of business success” (Lord John Browne, as
cited in Leavy, 2016, p. 33).

Third, side by side of the promotion and
protection of internal people, namely the employees,
the society in which the corporation is established
should also be taken care of equally. In this sense, it
is a socio-economic institution, not an economic or
business institution alone. Now, how can the
corporation take care of society? The society has
various challenges, such as education, research,
unemployment, public infrastructure, environment
and ecology, etc. The corporation must take
an active part in addressing these problems instead
of merely doing philanthropy (Canals, 2009). It has
to endear society by resolving the problems and
challenges. And it is not without return for the
corporation in the long run. For example, if
a company engages the local unemployed youth to
work, that can benefit society. In turn, society can
help the company. This is what exactly happened
with British Petroleum (BP). When they went down to
West Papua, Indonesia, to explore oil mines. They
were under threat and trouble by separatists.
The military was not enough for their protection.
To solve the problem, they choose not to involve in
the military-separatists conflict. Rather, they made
a security team consisting of almost all from the
local area and imparted them proper training.
The police and military served as the second or third
ring of protection on a when-needed basis.
The security team did a “superb job” by protecting
the oilfield project. They (the security team) took the
project as something benefitting their community,
which “(t)hey were proud to safeguard” (Lord John
Browne, as cited in Leavy, 2016, p. 34).

Another example of serving society may be the
environment. There is no denying that industry and
business are responsible for carbon emissions and
climate change. Companies should acknowledge
their responsibility and should work toward the
betterment of the environment. BP, for instance,
worked with the regulators on the same negotiation
table while policies were being formulated. They also
engaged in cleaning up programs efficiently
reducing damage to the environment. This proved
them to be acceptable to the customers. At the same
time, it uplifted the morale of the employees.
As aresult, “(ajn entirely new type of person,
motivated to face the existential threat of climate
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change, was attracted to the oil industry” (Lord John
Browne, as cited in Leavy, 2016, p. 35).

4.2. Teaching the role of corporate managers

It has been correctly alleged that business schools’
teaching is not up to the real world’s need. They
(if not all) teach qualitative management skills and
lack leadership education. They are earning local
and foreign currencies but losing government
supports. Canals (2009) puts forward suggestions
for business leaders to be process-driven. In other
words, they should serve the customers, help the
employees with facilities and fulfill the needs of
society. From all these, it transpires that there is
aneed for improvement of business schools’
teaching methods and perspectives.

The next section of this paper discusses first
the roles of corporate managers as the leaders of
the socio-economic organization of corporation
defined above. Then, it proposes and dwells upon
a package of holistic teaching at the business school
so that the managers can have a strong base of
knowledge and necessary skills to solve problems of
the day-to-day corporate life. Last, there follows
a proposition addressed to the business school to
design and offer a course on business and social
leadership for the managers so that they can have
the capability to successfully lead the corporation in
the globalizing and ever-competitive world.

5. DISCUSSION

5.1. Teaching business leaders’ role within the
redefined notion of corporation

As we have redefined the corporation, its leaders’
role needs to be reviewed. Our definition has placed
the shareholders’ interests and the other
stakeholders’ interests on par. It has delineated the
corporate responsibility for the stakeholders beyond
corporate social responsibility (CSR). In other words,
the corporate purpose is not to merely “do good”,
rather to “do well”, which warrants the corporation
to balance the interests of all stakeholders
(Wilson, 2004). Shareholders’ interests, namely
profit-making, cannot be served at the expense of
other stakeholders’ interests. This proposal is
opposed to the traditional view according to which
profit maximization is the main purpose of
a corporation and the other stakeholders’ interests
are subsidiary to it and considered as CSR. When the
managers or directors are entrusted with carrying
out the corporate responsibility within this
framework, they are duty-bound to make sure that
the company is maximizing profit. CSR is
a secondary matter for them. The United Kingdom is
a good example of this point. For the first time in
2006, the UK entrenched CSR obligation in the
Companies Act. Section 172 requires a director to
“act in the way he considers, in good faith, would be
most likely to promote the success of the company
for the benefit of its members as a whole”.
In accomplishing this task, the director is also
required to have regard, among other matters, to
the following:

o the likely consequences of any decision in
the long term;

e the interests of the company’s employees;
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e the need to foster the company’s business
relationships with suppliers, customers and others;

e the impact of the company’s operations on
the community and the environment;

e the desirability of the company maintaining
a reputation for high standards of business conduct;

e the need to act fairly as between members of
the company.

However, this provision has not placed the
shareholders and stakeholders on an equal standing.
Rather a hierarchy has been established. Promoting
shareholders’ interests as a whole is dominant over
other stakeholders’ interests. Stakeholders’ interests
will be considered only to the extent it promotes the
shareholders’ interests (Keay, 2010).

For the above reason, this paper has proposed
a definition of a corporation balancing the interests
of both the shareholders and stakeholders. It is
the corporate senior managers who do this job
in practice. Our new definition will change their
duty. They will serve the stakeholders and thereby
will serve the shareholders. Serving the stakeholders
is the “process” and serving the shareholders is the
“result” (Canals, 2009). Now, how the “process” is to
be served? It will be served by attracting people
through the company’s mission and activities.
The goods and services it sells must be well
designed, manufactured and delivered creating
economic value, employees must be made able and
knowledgeable to serve the customers, and above all
the company must be engaged in meeting society’s
needs (Canals, 2009). If this process is served, the
result, i.e., the shareholders’ value will be gained.
Earning the results without serving the process may
yield profit but for the short term. Conversely, if the
process is served, results will be gained, if not
immediately, but surely eventually and for
a long-term basis (Canals, 2009). In this context,
Unilever would be a good example. When Paul
Polman was appointed the chief executive, Unilever’s
business fell. But Polman was not worried about this
short-time fall. He could make a short-time
economic gain by selling an increasing amount of
products. He did not do that. He focused on selling
products that were useful for the customers,
beneficial for suppliers and were environment
friendly. His commitment to the social purpose
produced a “tangible” result by generating huge
shareholder returns, creating higher revenues,
uplifting the livelihood of suppliers, improving one
billion people’s health and well-being and
contributing healthy environment (Lord John
Browne, as cited in Leavy, 2016, p. 37).

5.2. Teaching methods: Holistic approach

The business school has to meet social expectations -
expectations for serving society. And to serve
society, the first tool is its teaching and research.
Ithas to create, by teaching, people who are
imaginative and creative business leaders with deep
insight into society who can find solutions to social
problems like education, health, pension reform and
welfare (Canals, 2009). This requires a change in
the teaching method. The traditional method of
lecturing and theoretical discussion may not create
such capable leaders. This may create new graduates
with certificates in business studies. They may learn
some technical things like accounting or marketing
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techniques, which are important for the operation of
the business. But this does not produce social
thinkers who understand business and society
relations, can analyze factors liable for social
problems and can address them effectively. For this
reason, Canals (2009) suggests the introduction of
leadership studies and case studies in the business
school curricula. However, we propose to take
a different approach to teaching. In our view, the
lecture method may have limitations, but it is not all
bad. At the same time, case studies and leadership
studies or interdisciplinary studies are also relevant.
Given today’s complex role of the business manager
and the complicated nature of successful education
(Skudiene, 2012), we believe that there should be
a combined method of teaching, which will include
lecture, problem-based learning (PBL), and case
study. We shall reflect upon the development of the
leadership curriculum under a separate head.

5.2.1. Lecture method

The lecture method gives students the conceptual or
theoretical knowledge, which is the entry point to
the knowledge framework for any phenomenon.
For example, students of financial market analysis
must know the basics of this area of knowledge. To
efficiently analyze the financial market, the students
must learn the finance theory that “offers certain
predictions about how an efficiently organized
financial system operates” (Blake, 1990, p.xi).
Students must have to learn these predictions to
understand the practice of financial market analysis.
The theory will teach them, for example, how
securities like bonds and shares should be analyzed,
then how the securities should be structured in
portfolios and how these portfolios should be
managed. Then, they will be able to compare
the practice of securities analysis and portfolio
structuring and management with the theory they
have learnt. In this process, they can evaluate how
well the theory is being practiced in the day-to-day
market scenario.

5.2.2. Problem-based learning (PBL)

This is a self-directed learning method. In this
process, students not only gain knowledge; they also
learn problem-solving skills, which is essential for
a future career when they will have to handle
practical life issues. In this process of learning,
students  handle open-ended  (also called
“ill-structured”) problems through the facilitation of
the teacher. In other words, the teacher does not
disseminate knowledge in the same way as lecturing.
He/she guides the students who actually take
an active part in solving problems constructed by
him/her (teacher). The students may have some
preliminary ideas about the concepts involved in the
problems or they may not know at all. Rather they
will learn the concepts by themselves and devise or
choose the method of learning those concepts by
themselves. Thus, “PBL shows innovation comprised
of four elements: an ill-structured problem,
substantive content, student apprenticeship, and
self-directed learning” (Gallagher, 1997, p. 332).

In this method of learning, the teacher asks the
students to make groups and to learn in groups.
This group work has certain merits. First, the group
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work contributes to the development of
a community of learning where the students feel
comfortable to create and share ideas with each
other. Second, it develops their communication and
management skills. Last, it creates a sense of
cooperation with each other and accountability to
the group for work (Cohen, as cited in Stanford
University, 2001). Thus, it helps students obtain
their achievements (Stanford University, 2001).
Of course, the facilitator has an important role to
play. And that is to make sure that students are
working in a group spirit. Some students are not
good at group work. The facilitator should pay
attention to this issue and inspire group work
(Bridges and Hallinger, as cited in Stanford
University, 2001). Another important factor for
group work is that that study problem must be
“well-designed” and “open-ended” requiring “input
and skills of all group members” (Stanford
University, 2001). The problems are called
open-ended/ill-structured because they have the
following hallmarks:

e Students need more knowledge than their
preliminary knowledge (learned through the
lecture/preliminary discussion), which drive them to
search for knowledge.

e There are a number of ways to the solution to
the problems.

e The students perspective may change with
gaining newer information.

e Students are not told that they have made the
right decision and this stimulates further learning.

e Being open-ended, the problems call for
collaboration.

e The contents are authentic to the discipline
the students are learning (Allen, Duch, and Groh, as
cited in Stanford University 2001; Gallagher, as cited
in Stanford University 2001).

Thus, “(s)tudents learn best by constructing
solutions to open-ended, complex, and problematic
activities with classmates, rather than listening
passively to lectures” (Stanford University, 2001, p. 3).

5.2.3. Case study method

While PBL is an open-ended method, a case study
“describes a real situation experienced by
an organization at a particular moment” (Sanchis,
2007, p.2). In such a study, the students put
themselves in the place of the management and
explain how the management has tackled the
situation (Sanchis, 2007). In this way, they can come
closer to business practice (Gawel, 2012) and equip
themselves with skills to handle situations in real
world business practice. They can learn how the
conceptual framework taught in the lecture method
is employed by the management in the given case
study. This method of teaching can assess students’
decision-making skills when they are asked to apply
their knowledge to a fact situation (Stanford
University, 1994).

To sum up, the combined method of teaching,
discussed above, “has the potential to greatly
enhance learning, improve student retention,
encourage student thought and reflection, and better
develop entrepreneurial skills and competencies
associated with the entrepreneurial mindset”
(Morris, 2017, p. 1).
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5.3. Development of curriculum for business and
social leadership courses

The managers’ prime role is the leadership or
decision making (Martinsons, 2006), which requires,
among other things, two important factors, namely
cognitive perception of the matter they need to
make a decision about and their judgment on it in
a given circumstance (Rowe and Boulgerides, as cited
in Martinsons, 2006). Managers’ only-business
knowledge and skill cannot efficiently help them
make a decision. They are required to have liberal
education or, in other words, knowledge of liberal
arts and sciences, which include philosophy, science,
math, history, English, modern languages, etc.
(“Liberal arts”, n.d.). Thus, a bilingual professional
may have stronger creative thinking skills than
a monolingual one (Sehic, 2017). Again, a course on
English for Business Communication teaches how
English language can be a matter of challenge for
business professionals and how to get that skill
(Hsu, 2016). English language course may also teach
how. Thus, the knowledge of combined areas of arts
and sciences will enable the managers to understand
their professional role in a greater social realm. This
has been the finding of the Business,
Entrepreneurship and Liberal Learning (BELL)
project, an initiative of The Carnegie Foundation for
the Advancement of Teaching (Colby, Ehrlich,
Sullivan, Dolle, & Shulman, 2011). Researchers
involved in this project visited various business
schools and examined their curricula for the
undergraduate program. They came up with
a finding that business education that creates only
technicians cannot address real business world
problems unless it combines this with liberal arts
and sciences (Colby et al, 2011). “Seeing and
understanding more than one perspective is
required for the achievement of several outcomes,
including problem solving, intercultural
effectiveness, and the integration of learning” (King,
Brown, Lindsay, & Vanhecke, 2007, p. 4). This is far
more important in the currently globalizing world
where in different cultures managers make
a decision in different ways (Martinsons, 2006).
As such, it may be useful to have a course at
business school on the comparative decision-making
process in various cultures so that the business
graduates can have “actual access to being a leader
and the effective exercise of leadership as their
natural self-expression” (Erhard, Jensen, Zaffron, &
Echeverria, 2020). This approach of teaching is also
important for business leaders to learn new skills
needed by the change of time like digital marketing
skills in this digital age to understand and improve
the effectiveness of marketing (O’Connor, 2015).
Integration between the Academe and practitioners
is urgent to meet the change leadership in the future
(Jick & Stutevant, 2017).
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By making a profit, they will meet the expectations
of the investors/shareholders for monetary return
from their investment. And by serving the
stakeholders like the customers, employees and
society, they will attract them to be affiliated with
the corporation and thereby to contribute to its
promotion. In this connection, it is suggested that
the government mandate the attainment of social
goals both for the corporations in their businesses
and for the business schools for their teaching and
research.

Along with the perceptional reformation, the
business graduates need professional knowledge,
skills and capabilities, especially in the time of
globalization. To this end, this work has proposed
methods of holistic teaching including lecturing,
problem-based learning and case study. Side by side,
it has proposed for the development of business and
social leadership courses based on liberal arts and
sciences, which are essential for business leaders to
successfully lead corporations in the competitive
world.

It may be noted that being a qualitative
research, its findings and recommendations have
not been tested by any empirical data. This is its
limitation, which may be cured by further
investigation.

1. Atwater, J. B.,, Kannan, V. R., & Stephens, A. A. (2008). Cultivating systemic thinking in the next generation of

business leaders. Academy of
https://doi.org/10.5465/amle.2008.31413859

Management

Learning & Education, 7(1), 9-25.

2. Blake, D. (1990). Financial market analysis. London, the UK: McGraw Hill.
3. Canals, J. (2009). Seeking a greater impact: New challenges for business schools (IESE Business School Working

Paper No. 838). https://doi.org/10.2139/ssrn.1550697

VIRTUS,

@

NTERPRESS

146



Journal of Governance and Regulation / Volume 9, Issue 4, 2020

10.
11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.
24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

Chandler, A. D. (1977). The visible hand: The managerial revolution in American business. Cambridge, MA:
Harvard University Press.

Colby, A., Ehrlich, T., Sullivan, W. M., Dolle, J. R., & Shulman, L. S. (2011). Rethinking undergraduate business
education: Liberal learning for the profession (Carnegie Report). San Francisco, CA: Jossey-Bass.

Crainer, S., & Dearlove, D. (1999). Gravy training: Inside the business of business schools. San Francisco, CA:
Jossey-Bass.

Davies, J., & Thomas, H. (2009). What do business school deans do? Insights from a UK Study. Management
Decision, 47(9), 1396-1419. https://doi.org/10.1108/00251740910995620

Echiejile, I. (1994). Empowering disadvantaged employees. Empowerment in Organizations, 2(1), 31-37.
https://doi.org/10.1108/09684899410054661

Erhard, W., Jensen, M. C., Zaffron, S., & Echeverria, J. (2020). Course materials for: ‘Being a leader and the
effective exercise of leadership: An ontological/phenomenological model’ (Harvard Business School NOM Working
Paper No. 09-038, Simon School of Business Working Paper No. 08-03, Barbados Group Working Paper No. 08-
02). Retrieved from https://papers.ssrn.com/sol3/papers.cfm?abstract_id=1263835

Estad, T., Harney, S., & Thomas, H. (2014). Implementing liberal management education through the lens of the
other. Journal of Management Development, 33(5), 456-469. https://doi.org/10.1108/JMD-02-2014-0015
Gallagher, S.A. (1997). Problem-based learning: Where did it come from, what does it do, and where is it going?
Journal for the Education of the Gifted, 20(4), 332-362. https://doi.org/10.1177/016235329702000402

Gawel, A. (2012). The case study method in entrepreneurial and managerial education in a knowledge-based
economy. In P. Ammerman, A. Gawel, M. Pietrzykowski, R. Rauktiené, & T. Williamson, (Eds.), The case study
method in business education (pp.25-38). Retrieved from https://www.researchgate.net/profile/
Aleksandra_Gawel/publication/266385713_The_case_study_method_in_entrepreneurial_and_managerial_educa
tion_in_knowledge-based_economy/links/542f9e840cf29bbc12726174.pdf#page=25

Globally Responsible Leadership Initiative (GRLI). (2005). Globally responsible leadership - A call for
engagement. Retrieved from http://grli.org/wp-content/uploads/2017/12/GRLI-Call-for-Engagement_English-
2005.pdf

Hawawini, G. (2005). The future of business schools. journal of Management Development, 24(9), 770-782.
https://doi.org/10.1108/02621710510621286

Holland, K. (2009, March 14). Is it time to retrain B-schools? New York Times. Retrieved from
https://www.nytimes.com/2009/03/15/business/15school.html

Hsu, W. (2016). Harvard Business School (HBS) case method to teaching English for business communication.
Education and Linguistics Research, 2(2), 95-114. https://doi.org/10.5296/elr.v2i2.10192

Jick, T. D., & Sturtevant, K. D. M. (2017). Taking stock of 30 years of change management: Is it time for a
reboot? In A. B. (Rami) Shani, & D. A. Noumair (Eds.), Research in organizational change and development
(Vol. 25, pp. 33-79). https://doi.org/10.1108,/50897-301620170000025002

Keay, A. R. (2010). The duty to promote the success of the company: Is it fit for purpose? (University of Leeds
School of Law, Centre for Business Law and Practice Working Paper). https://doi.org/10.2139/ssrn.1662411
Khurana, R. (2010). From higher aims to hired hands: The social transformation of American business schools
and the unfulfilled promise of management as a profession. Princeton, NJ: Princeton University Press.

King, P. M., Brown, M. K., Lindsay, N. K., & Vanhecke, J. R. (2007). Liberal arts student learning outcomes: An
integrated approach. About Campus: Enriching the Student Learning Experience, 12(4), 2-9.
https://doi.org/10.1002/abc.222

Koch, C. (2010). An ethical justification of profit maximization. Society and Business Review, 5(3), 270-280.
https://doi.org/10.1108/17465681011079491

Leavy, B. (2016). Lord John Browne: Beyond CSR - Why business needs to engage more radically with society.
Strategy & Leadership, 44(4), 32-40. https://doi.org/10.1108/SL-06-2016-0040

Liberal arts. (n.d.). In Encyclopaedia Britannica. Retrieved from https://www.britannica.com/topic/liberal-arts
Martin, R. L. (2011). Fixing the game: Bubbles, crashes, and what capitalism can learn from the NFL. Boston, MA:
Harvard Business Review Press.

Martinsons, M. G. (2006). Comparing the decision styles of American, Japanese and Chinese business leaders.
Retrieved  from  https://www.researchgate.net/publication/228136569_Comparing_the_Decision_Styles_of
_American_Chinese_and_Japanese_Business_Leaders

Mesure, H. (2008). Redefining the corporation. Stakeholders management and organizational wealth. Society
and Business Review, 3(1), 91-92. https://doi.org/10.1108/17465680810852757

Morris, M. H. (2017). Why content and lecture matter in entrepreneurship education. In D. F. Kuratko, &
S. Hoskinson (Eds.), The great debates in entrepreneurship (Advances in the study of entrepreneurship,
innovation and economic growth) (Vol. 27, pp. 1-8). https://doi.org/10.1108,/51048-473620170000027002

Muir, J.  (1986). Taking on employees. Industrial Management & Data Systems, 86(7/8), 18-20.
https://doi.org/10.1108/eb057446

Nishizawa, T. (n.d.). Review of the book From higher aims to hired hands: The social transformation of American
business schools and the unfulfilled promise of management as a profession, by R. Khurana. Retrieved from
https://pdfs.semanticscholar.org/da10/336b6e4188973e9f4f8dea80fd86e031e9c3.pdf

O’Connor, B. (2015). What every CEO needs to know about digital marketing. Journal of Creating Value, 1(2),
214-220. https://doi.org/10.1177/2394964315569641

Orsagh, M. (2012). Book review: Fixing the game: What capitalism can learn from the NFL by [Review of the book
Fixing the game: Bubbles, crashes, and what capitalism can learn from the NFL, by R. L. Martin]. Retrieved from
https://blogs.cfainstitute.org/marketintegrity/2012/02/06/book-review-fixing-the-game-what-capitalism-can-
learn-from-the-nfl/

Pfeffer, J., & Fong, C. T. (2002). The end of business schools? Less success than meets the eye. Academy of
Management Learning & Education, 1(1), 78-95. https://doi.org/10.5465/amle.2002.7373679

Sanchis, C. M. (2007). The case study method: A powerful teaching tool in sports marketing education. International
Journal of Sports Marketing and Sponsorship, A1), 2-5. https://doi.org/10.1108/1JSMS-09-01-2007-B002

Sehic, S. (2017). The effect of English language learning on creative thinking skills: A mixed methods case
study. English Language Teaching, 10(3) 82-94. https://doi.org/10.5539/elt.v10n3p82

®
NTERPRESS
VIRTUS,

147


https://papers.ssrn.com/sol3/cf_dev/AbsByAuth.cfm?per_id=433651
https://booksc.org/g/(Rami)%20Shani,%20Abraham%20B.
https://booksc.org/g/Noumair,%20Debra%20A.
http://www.emeraldinsight.com/author/Morris%2C+Michael+H
http://www.emeraldinsight.com/author/Mart%C3%AD+Sanchis%2C+Carlos

Journal of Governance and Regulation / Volume 9, Issue 4, 2020

35.

36.

37.

38.

39.

40.

41.

42.

43.

Skudiene¢, V. (2012). Case method education. In P. Ammerman, A.Gawel, M. Pietrzykowski, R. Rauktiené, &
T. Williamson, (Eds.), The case study method in business education (pp.9-24). Retrieved from
https://www.researchgate.net/profile/Aleksandra_Gawel/publication/266385713_The_case_study_method_in_
entrepreneurial_and_managerial_education_in_knowledge-based_economy/links/542f9e840cf29bbc12726174/
The-case-study-method-in-entrepreneurial-and-managerial-education-in-knowledge-based-economy.pdf

Smith, A. (1776). The wealth of nations.

Stanford University. (1994). Teaching with cases. Speaking of Teaching (Stanford University Newsletter on
Teaching), 5(2), 1-3. Retrieved from https://valenciacollege.edu/academics/academic-affairs/learning-
assessment/state-assessment-meeting/documents/2016/01stanford19994casestudies-method.pdf

Stanford University. (2001). Problem-based learning. Speaking of Teaching (Stanford University Newsletter on
Teaching), 11(1), 1-7. Retrieved from https://utmlead.utm.my/wp-
content/uploads/2014,/08/PBL_StanfordOverview.pdf

Starkey, K., & Tempest, S. (2009). The winter of our discontent: The design challenge for business schools.
Academy of Management Learning & Education, 8(4), 576-586. https://doi.org/10.5465/amle.8.4.zqr576
Starkey, K., & Tiratsoo, N. (2007). The business school and the bottom line.
https://doi.org/10.1017/CB09780511619342

“Tulipmania” in 1637: Corporate scandals have deep roots. (2003). Strategic Direction, 19(6), 5-6.
https://doi.org/10.1108,/02580540310698225

Whitaker, J., New, J. R., & Ireland, R. D. (2016). MOOCs and the online delivery of business education. What’s
new? What'’s not? What now? Academy of Management Learning & Education, 15(2), 345-365.
https://doi.org/10.5465/amle.2013.0021

Wilson, I. (2004). The agenda for redefining corporate purpose: Five key executive actions. Strategy and
Leadership, 32(1), 21-26. https://doi.org/10.1108/10878570410511381

®
NTERPRESS
VIRTUS,

148



	RETHINKING THE ROLE OF BUSINESS SCHOOL IN CREATING CORPORATE MANAGERS
	1. INTRODUCTION
	2. LITERATURE REVIEW
	2.1. Theoretical framework of business school as a social institution
	2.2. Questioning business school’s role in the post corporate scandals and crises era

	3. METHODOLOGY
	4. RESULTS
	4.1. Innovated concept of corporation for teaching purpose
	4.2. Teaching the role of corporate managers

	5. DISCUSSION
	5.1. Teaching business leaders’ role within the redefined notion of corporation
	5.2. Teaching methods: Holistic approach
	5.2.1. Lecture method
	5.2.2. Problem-based learning (PBL)
	5.2.3. Case study method

	5.3. Development of curriculum for business and social leadership courses

	6. CONCLUSION
	REFERENCES




